[image: ]TUITT LESSON PLANNING

	Class:

	Subject/ Topic: 
	Year:

	Teacher:
	Lesson title and context/sequencing:

- Is what was learned last lesson underpinning what is being taught this lesson or is this a new topic?



	National Curriculum:

Make explicit links to the National Curriculum here.



	Evidence -based approach:

What evidence-based approaches are informing your pedagogy?
For example, are you referencing The Great Teaching Toolkit, Rosenshine, Bloom?
Have you chosen certain tasks to reduce cognitive load (Sweller) or used semantic waves to explain complex concepts? (Maton)  
What subject-specific research informs your teaching? 


	Learning Objectives:

Simple and snappy bullet points that you can discuss with the students (2 or 3 max) 
· What do you want them to be able to demonstrate by the end of the lesson?
· Avoid using phrases like ‘understand that…’ It should be demonstrable. 
· ‘describe’, ‘explain’, ‘construct’, ‘recall’, ‘compare’ and many others all lend themselves to being proven.  
· They can have several layers of complexity from the simplest ‘Recall’ or ‘Describe’ to a more complex ‘Explain’ or ‘Evaluate’ 


	Risk Assessment
(CLEAPSS details if necessary):
CLEAPSS is an advisory service that provides support with risk assessments in subjects like science, DT, Construction and Art and Design. They also provide information and example risk assessments for Primary Schools. Most departments or institutions will already have risk assessments or CLEAPSS information available for most common activities. Check with your Mentor before planning practical activities.

Health and Safety:
This will be more applicable to practical subjects and will sometimes require a separate risk assessment – check with your mentor if you are not sure.

	Vocabulary: (Tier 2 and Tier 3)

In this section, write down vocabulary that you may need to explicitly teach in order that the students can successfully access your lesson content.


Tier 2 vocabulary is complex, multi-syllabic words that are used in everyday language, for example ‘therefore’, ‘obvious’, ‘informed’.
	

	Tier 3 vocabulary is subject specific: for example, ‘algorithm’ and ‘pseudocode’ in a computing lesson or ‘enzyme’ and ‘active site’ in a biology lesson.







	Cross-curricular links:

Make explicit links to cross-curricular content here.




	Resources:
List here the additional resources you will need to successfully carry out the learning (this will not include worksheets, PowerPoints or anything you would usually use). Check you have sufficient for the class you are teaching.

	Key Questions:
Which key questions are you going to ask to meet the needs of all learners and to demonstrate understanding?


	Recall task/ connecting/ starter activity:
Sometimes called ‘bell work’, a recall task may use interleaving to check retention of information from several lessons ago, the previous week or even longer term. They may be from related or unrelated topics but should include reference to any relevant information from the previous lesson that may underpin learning in this one. The task should be accessible and could involve at least one ‘easy win’ or open-ended question to promote engagement and increase pupil confidence.
This does not always have to take the form of definitively answerable questions. It could be a diagram to annotate, a list to construct or a discussion question based on prior knowledge. This could then be followed with a starter or further connecting task if appropriate.


	Teacher Input:
This section will dictate the activities that you, the teacher, will carry out. This may involve you questioning, providing input from a PowerPoint, demonstrating a skill, reading a passage or otherwise instructing the students.

*You may find it helpful to allocate timings for the different activities.

Try to make sure there is a good balance between the two sides. Too much teacher input may mean focus starts to waver. Too much independence may have the same outcome… counter this with shorter snappier tasks to keep the pace flowing. Use timers to keep the students aware of the remaining time for a task and give them reminders at key points.

	Student activity:
In this section, write all the activities that the students carry out. They may be completing a worksheet, carrying out a practical activity, engaging in discussion or group work.
Whenever the onus is on the student to be actively engaging in an activity, list it on this side.


Change sides when the students are doing an activity, so you can follow the plan downwards or tick off activities when they are complete, for example:
Students to complete vocab worksheet and glue into books (5-8 minutes)


	Plenary: 

There should be an activity that demonstrates that they have understood the concepts that you have taught today. They should, in theory, address the learning objectives and provide a chance to adapt by outcome.
This may have formed part of the main lesson already, and this time could be used to share, discuss the learning or check understanding whole class.

Small games can provide a final boost of enthusiasm to take you to the end of the lesson. Check with Mentors to see if there are any that they use already, or research or invent your own. A good 4- or 5-minute educational game can strengthen relationships, check understanding and provide a hook that means some students may look forward to your lesson for the chance to demonstrate their knowledge and compete with their peers this way.


	Assessment:
How are you going to assess whether your objectives have been met? Have the children learned what you expected them to?


	Adaptive Teaching:
You should already be familiar with any SEN needs in your classroom. These will be stored centrally but your Mentor should be able to show you how to access the information for the classes you teach. If you have an LSTA supporting you, take time before the lesson to talk to them about what you are intending to do and give them a copy of your plan. There is a good chance that they will have worked with the students in your class regularly and will be able to give you tips on individual needs and in some cases support with classroom or behaviour management.

EXTEND: Don’t forget to include or plan for some extension activities, especially if you have a high ability class. Good extension work encourages deeper thinking and understanding of the topic. Extension, in this case does NOT mean ‘more of the same’.
SCAFFOLD: make sure you cater for the needs of all of your learners. Will some require a little extra scaffolding to access the content? This help can come in the form of word banks or deconstructing an explanation, modelling, or providing real- world examples.



	Notes for any other adult support:

Make it clear here what you expect other adults providing support to do in each aspect of the lesson.


	Lesson Reflections:
Pre-or post-discussion with your Mentor or other professional colleague, take time to reflect on the lesson. Were the learning objectives achieved by all? Did you feel the lesson flowed well? Consider the pace, delivery of content and the responses you got from students. Did they engage well, did they want to volunteer answers and actively participate? Did the behaviour of the students facilitate learning? Did you deal with any issues appropriately? What, if anything would you change next time? Try not to be too self-critical. Remember to celebrate your successes!



	Next Steps:
Where are the children ready to go next in their learning? Can they move on in their learning, or do you have to revisit?
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