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MENTOR OBSERVATION PROFORMA (GUIDANCE)
	Name of Trainee
	

	Name of School

	
	Date
	

	Year Group/Subject
	e.g., year 10 Maths group 3/ year 2 PE/ 28 pupils
	Placement number/ week
	Placement number 1 or 2
	Week number in placement

	Name of Observer(s)
	
	Role(s)
	 Mentor / ITT Co-ordinator/ Expert Colleague

	Observation Focus
	Should be linked to ongoing SMART targets but could be a unique focus if a need is identified through conversation or feedback. You could link this to the key focus of TUITT university-based learning for the week, e.g., adaptive teaching/ behaviour management. You should agree the focus with the trainee prior to the lesson

	Context
	Notable details (1st time teaching or established class? Mixed ability or set? Any unusual or specific teaching context, notable sub-groups, educational needs or any behavioural issues.)
It may also include information about the reason for the observation, if it is a full formal observation or if it is an informal ‘walk in.’



	Trainee’s targets from previous observations:
Linked to observation focus – what are you expecting / did you expect to observe in this lesson?
This is here as a reference – it avoids having to cross-reference paperwork. These can be cut/pasted or copied in.


	Lesson Commentary:
Notes on how the lesson progressed. While there is no set structure for how this should be filled out, it would be useful to link commentary to aspects of the PAEF to enable simple referencing:

Secure Subject Knowledge – is the trainee demonstrating a firm grasp of the principles they are teaching? Look out for commentary or discussion outside of planned presentation, how the trainee responds to inquiries, and how questioning is directed.
How students learn – transfer of knowledge – look at the tasks themselves and how the trainee is directing the students to complete them. Is there evidence in the lesson plan? Are there any misconceptions in the topic that the trainee might have planned for? Look out for the use of regular and spaced practice, interweaving and interleaving.
Planning and resourcing the lesson – evidence may be found in the lesson plan, resources and in the flow of the lesson.
High Expectations – look out for high expectations of ALL learners, including SEND, EAL, PP inclusive – evidence can include examples of inspiring teaching or discussion, motivation of pupils for any reason.
Adaptive teaching – look for examples of inclusivity and the promotion of diversity and equality. Is there evidence of adaptive teaching? This can be found in questioning techniques, individual feedback, scaffolding, working with LSTA etc. Look for the trainee considering prior experience with the class or using pupils’ data to adapt teaching. Is there any evidence of adapting ‘on-the-fly’ in response to insight gleaned while in front of the class?
Building Literacy, Numeracy and Digital Literacy into practice – look for examples of Maths or English being embedded into lessons. Is there exclusive teaching of Tier 2 or Tier 3 subject-specific vocabulary? Are there opportunities to develop pupils’ digital literacy, e-safety or enhance IT skills?
Feedback and Assessment strategies – how is the learning being assessed? Is there peer or self-evaluation? Is there evidence of use of questioning techniques to formatively assess? Are the books marked in line with marking policy?
Creating a positive environment for learning – look for examples of effective behaviour management, following routines, consistency with school behaviour policy, the building of effective professional relationships, reinforcing of expectations.

	Subject Knowledge 
Topic (s) taught / notes on any gaps / misconceptions or the opportunity to plan to avoid them.  Was the trainee’s subject knowledge good? Were they able to clearly articulate their subject knowledge in an appropriate way to promote learning? Was their pedagogical strategy appropriate for the subject, age, and ability of the pupils?  Did the trainee pre-empt/ address any misconceptions?

	Quality of Standard English and Maths:
Unsatisfactory/Satisfactory /Excellent
Please comment on any issues.

	Impact on pupils’ progress:
Have most / some / all pupils progressed from the start of the lesson? Were the Learning Objectives or Outcomes achieved? How does the trainee know?


	Key Strengths: 
This section is deliberately larger than the key areas for development. Look for best practice and focus on the strengths of the lesson. Even if it was not up to usual standards. We, as educators (and trainees particularly) have a habit of being self-critical. Look for the positive first.
· Try to have at least three…
· bullet points….
· to discuss during feedback


	Key Areas for Development:
Try to focus on one or two main areas for development and fold these into setting SMART targets:
· Bullet point One.
· Bullet point Two.


	Progress in Relation to Previous Targets:
It is fine to continue a target through a series of lessons! 
Some skills take longer to acquire, some require the building of professional relationships (which takes time) and some are not demonstrable in a single snapshot of a learning journey.
Some targets may be met and moved on from. They could then reappear later. This too, is fine.
It is far more useful to take longer to ensure that a target is met, than to abandon in favour of moving onto the next one.

	New targets (SMART):
While there is no set number of targets that is ‘right’. In the interests of maintaining appropriate focus, two targets will more than suffice, three at the outside. However, they must be Specific to the trainee’s progress, Measurable (how will they know it has been achieved), Achievable within the time frame you set, Realistic for the trainee and Timed (this is easy – by next lesson / next week / the end of term)
· Bullet point One.
· Bullet point Two.
· (Bullet point Three)



	Trainee reflections:
In this section the trainee should reflect on the observed lesson. They should consider the feedback given and how they felt about the lesson and the feedback.  Trainees may wish to use a reflective cycle to aid their reflections.

Trainees may wish to consider:
· How typical this observation was of their performance overall, considering all aspects of their classroom practice, professional engagement, and academic performance?
· Have they demonstrated improvement against their prior targets? 
· Was this lesson a disaster or significantly better in comparison to their normal teaching? 
· Is there a discrepancy between the quality of their planning and their ability to translate that into reality?
· What do examples of student work suggest about the quality of their experience over time? 
· Ways in which they can address the targets that have been set.




Feedback to be shared and discussed with trainee within 48 hours of the observation wherever possible.
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